


OUTCOMES 
- Explore the College and Career Readiness Anchor Standards 

for Writing K-12 and identify expectations for writing 
 
- Identify the three text types of writing in the MCCS 

• Argument 
• Informational/Expository Writing 
• Persuasion 

- Review exemplars of writing from Appendix C grades K-12 
- Assessment expectations and writing 
- Implementing writing and the MCCS 

Presenter
Presentation Notes
This webinar is part of a series for English Language Arts and Literacy in the Montana Common Core Standards.  In this webinar we will focus on the writing strand of the MCCS.  The beginning slides will take you through the College and Career Readiness Writing Anchor Standards, the three text types of writing in the MCCS, and finally we will explore the connections between the speaking and listening, language, and writing strands within the MCCS. Please familiarize yourself with Appendix A and C which can be found at  http://opi.mt.gov/Curriculum/MontCAS/GetReady.php#gpm1_3.



STUDENTS WHO ARE COLLEGE AND CAREER READY  
IN READING, WRITING, SPEAKING, LISTENING, AND LANGUAGE 

 
• They demonstrate independence. 
• They build strong content knowledge 
• They respond to the varying demands of audience, task, purpose, and 

discipline. 
• They comprehend as well as critique. 
• They value evidence. 
• They use technology and digital media strategically and capably. 
• They come to understand other perspectives and cultures. 
 

MCCS p. 8 

 

Presenter
Presentation Notes
The Montana Common Core Standards for English Language Arts and Literacy in History/Social Studies, Science and Technical Subjects expects that all students finish high school college and career ready.  At each grade level students are on a path toward college and career readiness.  Students who are college and career ready:



CCR ANCHOR STANDARDS – WRITING K-12 

MCCS p. 20 

Topic 

Standard 

Presenter
Presentation Notes
This slide shares the college and career readiness standards for writing grades K-12.  This can be found on page 20 of the MCCS.  The CCR anchor standards are the strand.The CCR anchor standards for writing  as well as K-12 grade level standards for writing include four topics”Text Types and Purposes which is shared in the slide.Production and Distribution of writingResearch to Build and Present KnowledgeRange of WritingThe standard itself is always numbered.  Each strand of the standards, reading, writing, speaking and listening, and language have college and career readiness anchor standards.  Each standard at grade level per strand aligns directly with the college and career readiness anchor standards. The CCR and grade-specific standards are necessary complements—the former providing broad standards, the latter providing additional specificity—that together define the skills and understandings that all students must demonstrate.Please notice the three genres of writing listed within the first three standards for CCR for writing, arguments, informative/explanatory, and narratives.



WRITING & THE MONTANA COMMON CORE STANDARDS 

Note on range and content of student writing 
 
 “To build a foundation for college and career readiness, students need to 

learn to use writing as a way of offering and supporting opinions, 
demonstrating understanding of the subjects they are studying, and 
conveying real and imagined experiences and events. They learn to 
appreciate that a key purpose of writing is to communicate clearly to an 
external, sometimes unfamiliar audience, and they begin to adapt the form 
and content of their writing to accomplish a particular task and purpose. They 
develop the capacity to build knowledge on a subject through research 
projects and to respond analytically to literary and informational sources. To 
meet these goals, students must devote significant time and effort to writing, 
producing numerous pieces over short and extended time frames throughout 
the year.” 

MCCS p. 20 



K-12 WRITING  
THE MONTANA COMMON CORE STANDARDS 

MCCS p. 5 

Presenter
Presentation Notes
The Montana Common Core Standards assumes we have been writing with an emphasis on narrative writing.  The NAEP- National Assessment of Educational Progress has set forth  a writing framework delineating the percentage of writing for each mode.Notice that in 12th grade students focus more on persuasive and expository writing.



 PERSUASION 
 
    When writing to persuade, writers employ a 

variety of persuasive strategies. One common 
strategy is an appeal to the credibility, 
character, or authority of the writer (or speaker). 
When writers establish that they are 
knowledgeable and trustworthy, audiences are 
more likely to believe what they say. Another is 
an appeal to the audience’s self-interest, sense 
of identity, or emotions, any of which can sway 
an audience.  

       
 
      
 

Appendix A p. 24 

Presenter
Presentation Notes
Persuasive writing is a mode of writing. When writing to persuade, writers employ a variety of persuasive strategies. One common strategy is an appeal to the credibility, character, or authority of the writer (or speaker). When writers establish that they are knowledgeable and trustworthy, audiences are more likely to believe what they say. Another is an appeal to the audience’s self-interest, sense of identity, or emotions, any of which can sway an audience. To persuade is to establish yourself as creditable to your audience, evoke emotions.Argument utilizes claims and proofs are reasonable.  Not evoking emotions.



ARGUMENT 

   A logical argument convinces the 
audience because of the perceived 
merit and reasonableness of the 
claims and proofs offered rather 
than either the emotions the writing 
evokes in the audience or the 
character or credentials of the 
writer. Appendix A p. 24 



Appendix C p. 13 

W.K.1 

Presenter
Presentation Notes
Appendix C p. 6 CCSSAnnotationThe writer of this piece• tells the reader the name of the book (in the title of the paper).o My fabit (favorite) Book is do you Want to be my FRIEND• states an opinion or preference about the book.o . . . my fait (favorite) pot (part) is the hos (horse)MCCS Writing Standards- KindergartenW.K.1 1. Use a combination of drawing, dictating, and writing to compose opinion pieces in which they tell a reader the topic or the name of the book they are writing about and state an opinion or preference about the topic or book (e.g., My favorite book is . . .). 



Appendix C p. 25 

W.4.1a 

W.4.1c 

W.4.1b 

W.4.1d 

W.4.5 

Presenter
Presentation Notes
AnnotationThe writer of this pieceW.4.1a- Introduces a topic clearly, states an opinion, and creates an organizational structure in whichrelated ideas are grouped to support the writer’s purpose. o We have a problem. The wildlife here in __________ is very limited. There is not a lot ofopportunity to learn about conservation and wildlife preservation. If we took a field tripto __________ our problem would be solved. __________, __________, __________ andI would like to take our class for a great learning experience.W.4.1b- Provides reasons that are supported by facts and details.o If we went on a field trip, we will learn about the wildlife from around the world andhow __________ provides a natural habitat for them to live and breed. This informationwould help us to understand the importance of science in our day to day life. We woulduse math to make a budget and figure out a way to earn money . . . We will learn how tomake a schedule with target dates . . . The preparation of the study guide will require lotsof research and organization of information.W.4.1c -Links opinion and reasons using words and phrases.o The first thing to do . . . Next . . . Now, you are asking . . . Besides the fact . . .W.4.1d- Provides a concluding section related to the opinion presented.o The final paragraph details possible objections to the field trip and argues against eachone:Now, you are asking why should I approve a trip to __________?. . . Besides the factthat the project planning, fund raising, budgeting and reporting will provide an excellentlearning opportunity, it will provide education. It will also provide awareness of wildlifeand the importance of conservation.W.4.5- Demonstrates exemplary command of the conventions of standard written English.o This piece has been edited by student response groups as well as by adults, so it isnearly flawless in terms of observing the conventions of standard written English.



Appendix C, excerpt p. 57  

W.9-10.1a 

Presenter
Presentation Notes
Note- This is the first paragraph of an ninth grade argumentative paper.  Please see appendix C pgs. 57-59 for the rest of the exemplar.  What we can see from the first paragraph is that this student accomplishes writing standard 1a for the 9-10 grade band.  You can use the notes on 59 to reflect on the rest of the passage and determine where and how the student is meeting other writing standards.  AnnotationThe writer of this piece• introduces a precise claim and distinguishes the claim from (implied) alternate or opposingclaims.o . . . it is clear that the movie, The Boy in the Striped Pajamas (Mark Herman, 2008) is notnearly as good as the novel of the same title.• develops the claim and counterclaims fairly, supplying evidence for each while pointing outthe strengths and limitations of both in a manner that anticipates the audience’s need forinformation about the book.o Reason: In the movie, she [the mother] is unrealistically portrayed as an honest woman withgood moral values . . . she is a far more sinister character in the book . . .o Evidence: . . . one of the reasons he [Bruno] dislikes Lieutenant Kotler is that, “ . . . he wasalways in the living room with Mother and making jokes with her, and Mother laughed at hisjokes more than she laughed at Father’s” (162) . . . Bruno’s mother finds the young lieutenantand says, “Oh Kurt, precious, you’re still here . . . I have a little free time now if—Oh! she said,noticing Bruno standing there. ‘Bruno! What are you doing here?’”(166). . . . Bruno’s motheris also an alcoholic, and, “Bruno worried for her health because he’d never known anyone toneed quite so many medicinal sherries” (188)o Reason: . . . it is the book’s theme that accurately states the author’s message . . . the book’stheme has a deeper meaning . . . The book’s theme of long lasting friendship gives purposeto the story . . .o Evidence: The movie ends with a race against time as Bruno’s family searches for him inthe camp, trying to find him before he is killed. They are too late, as Bruno and Shmuel dietogether like so many other anonymous children during the Holocaust . . . [In the book] AsBruno and Shmuel are standing together in the chamber, “ . . . the room went very dark, andin the chaos that followed, Bruno found that he was still holding Shmuel’s hand in his ownand nothing in the world would have persuaded him to let it go” (242).• uses words, phrases and clauses to link the major sections of the text, create cohesion, andclarify the relationships between claim and reasons, between reasons and evidence, andbetween claims and (implied) counterclaims.o In the movie . . . In contrast . . . Though Bruno is too young . . . Further examples of herabysmal character . . . Throughout the story, it also becomes apparent . . . In the finalclimactic scene . . . because, unbeknownst to Bruno . . . A profound example of this . . .Based on the analysis . . .• establishes and maintains a formal style and objective tone.o John Boyne’s story, The Boy in the Striped Pajamas, tells the tale of an incredible friendshipbetween two eight-year old boys during the Holocaust. . . . Characterization is very importantto a story and influences how a person interprets the novel or movie, and one important waythat the book differs from the movie is how Bruno’s mother is characterized . . . In some waysthe book and the movie have similar aspects, and one of these aspects is how irony is usedto emphasize Bruno’s innocence and to greatly emphasize the tragic mood of the story . . .• provides a concluding section that follows from and supports the argument presented.o Based on the analysis of supporting characters, irony, and themes of John Boyne’s The Boyin the Striped Pajamas and the movie, it can be concluded that the book is far superior tothe movie. Though Bruno’s mother is a dishonest woman in the book, her bad characteris more realistic for the time when compared to the mother in the movie who is horrifiedby Auschwitz. John Boyne uses many examples of irony in the book to emphasize Bruno’sinnocence and to magnify the tragedy of his death. Unlike the movie the irony in the bookleads the reader to ponder on the barbarity of the German leaders during the Holocaust. Thebook’s theme of long lasting friendship gives purpose to the story, while the movie’s themeof the cruelty of concentration camps does not lead the viewer to delve deeper into the story.It is necessary for the person to read this book in order to understand the true message offriendship and cooperation in the story, a message that a person who had only seen the moviecould not even begin to grasp.• demonstrates exemplary command of the conventions of standard written English.Pgs. 58-59 appendix c



   The Standards place special 
emphasis on writing logical 
arguments as a particularly 
important form of college- and 
career-ready writing. 

Appendix A p. 24 

Presenter
Presentation Notes
Writing an argumentative paper differs from writing a persuasive paper.



  
INFORMATIONAL/EXPLANATORY WRITING 
     Informational/explanatory writing conveys information 

accurately. This kind of writing serves one or more closely 
related purposes:  

• to increase readers’ knowledge of a subject,  
• to help readers better understand a procedure or process 
• to provide readers with an enhanced comprehension of a 

concept.  
 

    To produce this kind of writing, students draw from what they 
already know and from primary and secondary sources.  

Appendix A p. 23 



W.5.2a 

W.5.2c 

W.5.2b 

Presenter
Presentation Notes
AnnotationThe writer of this pieceW.5.2a • Introduces the topic clearly, provides a general observation and focus, and groups related information logically.o Roald Dahl is a very interesting author to me. That’s because he knows what a kid wantsto hear.W.5.2b• Develops the topic with facts, definitions, concrete details, quotations, or other information and examples related to the topic.o He is the only author that I know that makes up interesting words like Inkland, fizzwizard, and gobble funking.o Roald Dahl uses a lot of similes. Some similes that he used that I like are: Up he shotagain like a bullet in the barrel of a gun. And my favorite is: They were like a chorus ofdentists’ drills all grinding away together.o In all of Roald Dahl’s books, I have noticed that the plot or the main problem of the storyis either someone killing someone else, or a kid having a bad life.W.5.2c• Links ideas within and across categories of information using words, phrases, and clauses.o The Witches is the book that I am reading right now, and it is like The BFG, another book that is by Roald Dahl. They are alike because . . .• uses precise language and domain-specific vocabulary to inform about or explain the topic.o Roald Dahl uses a lot of similes.o I have noticed that the plot or the main problem of the story . . .o All the characters . . .W.5.5• Demonstrates good command of the conventions of standard written English (with occasional errors that do not interfere materially with the underlying message).



NARRATIVE WRITING 

   Narrative writing conveys 
experience, either real or imaginary, 
and uses time as its deep structure. 
It can be used for many purposes, 
such as to inform, instruct, 
persuade, or entertain.  

Appendix A p. 23 



Appendix C p. 17 
W.2.8 

W.2.3 

Presenter
Presentation Notes
AnnotationThe writer of this pieceW.2.3• Establishes a situation in time and place appropriate for what is to come.o I recall one winter night. I was four. My sister and I were running down the hall andsomething happend.• recounts a well-elaborated sequence of events using temporal words to signal event order.o My sister and I were running down the hall and something happend. . . . But not only did Icry . . . Then it felt funny. Then plop! There it was lying in my hand.• includes details to describe actions, thoughts, and feelings.o Boy! did we cry.o Then it felt funny.o So I ran down the hall, like I wasen’t supposed to, and showed my mom and dad• provides a sense of closure.o They were suprised because when they lost teeth the only thing they got is 50¢.• demonstrates growing command of the conventions of standard written English.o This piece illustrates the writer’s largely consistent use of beginning-of-sentencecapitalization and end-of-sentence punctuation (both periods and exclamationpoints). The pronoun I is also capitalized consistently, and almost all the words arespelled correctly. The writer sets off a parenthetical element with commas and uses anapostrophe correctly.MCCS Writing Standards: 2nd GradeW.2.3  Write narratives in which they recount a well-elaborated event or short sequence of events, include details to describe actions, thoughts, and feelings, use temporal words to signal event order, and provide a sense of closure. W.2.8  Recall information from experiences or gather information from provided sources to answer a question. Include sources by and about American Indians. 



W.8.3 

W.8.3a 

Presenter
Presentation Notes
Annotation- See full except p. 52-56 Appendix CThe writer of this pieceW.8.3• engages and orients the reader by establishing a context and point of view, and introducing a narrator and characters.o The writer engages the reader by entering immediately into the story line and orientsthe reader by skillfully backfilling information about the setting (the old chair squeaking;that shabby old porch) and the narrator’s experiences with Miss Sadie (bringing MissSadie cookies, listening to her stories, listening to her sing old negro hymns).W.8.3a• organizes an event sequence that unfolds naturally and logically.o The writer begins in the present, when Miss Sadie no longer sits in her rocking chair,then—appropriately for a narrator engaged in reflection—creates an image with specificdetails of Miss Sadie as she was in the past (every sway of her big brown body . . . hergray hair pulled back in that awful, yellow banana clip).W.8.3b• uses narrative techniques, such as dialogue, pacing, and description, to develop experiences, events, and characters.o Reflection: My friends would tease me for spending the whole summer with SadieJohnson, “The cookoo of Connecticut,” they called her. But I’m so very glad I did. Shetaught me then, to not care what other people thought. I learned that I could be friendswith someone generations apart from my own . . . Then, I didn’t realize or comprehend,how someone so special to you could forget your own existence when you’d shared asummer so special and vivid in your mind.o Dialogue: I rang her bell. The door cracked open and the women adjusted her glasses.“May I help you?”“Miss Sadie, it’s me, Melissa.”“I–I,” she’d stuttered. “I don’t remember,” she said and shut the door.o Tension: I heard crying. I rang the door again and she screamed, “Please leave!” in ascared, confused voice.o Reporting internal thoughts and reactions: “Whattaya want with that old, fat, Black lady,any ways?” . . . As the woman, a daughter maybe, spoke, my heart broke.W.8.3c• uses a variety of transition words, phrases, and clauses to convey sequence, signal shifts from one time frame or setting to another, and show the relationships among experiences and events.o no longer . . . still . . . used to . . . I miss the days . . . once . . . then . . . Today . . .W.8.3d• uses precise words and phrases, relevant descriptive details, and sensory language to capture the action and convey experiences and events.o The old chair squeaking with every sway of her big, brown body.o Her summer dresses stained from cooking. I smell her sweet smelling kitchen.o . . . her soulful, blaring voice . . .o . . . the twirling, autumn leaves.o The door cracked open . . .o “I–I,” she’d stuttered.W.8.3e• provides a conclusion that follows from and reflects on the narrated experiences or events.o In the conclusion, the writer returns to the image in the beginning of the narrative (MissSadie no longer sits in her rocking chair on her porch on summer days. But I still can seeher) to reflect on the importance of memories (I’m glad that I can still see her).



CREATIVE WRITING BEYOND NARRATIVE 

   The narrative category does not 
include all of the possible forms of 
creative writing, such as many 
types of poetry. The Standards 
leave the inclusion and evaluation 
of other such forms to teacher 
discretion. 

Appendix A  p. 23 



MCCS STANDARDS STRANDS 

Listening Speaking Language Reading Writing 

College and Career Readiness Anchor Standards 

Presenter
Presentation Notes
Consider the strands of the MCCS ELA and literacy in this order:  listening, speaking, language, reading, and writing.  How do the strands of the MCCS in ELA and literacy relate to each other, specifically when we consider writing?Speaking and listening have a special role specifically in K-5 literacy.  The Standards take a hybrid approach to matters of conventions, knowledge of language, and vocabulary.Why think about the standard strands in this order?  (Especially for our youngest learners.)



SPEAKING AND LISTENING 

Appendix  A  p. 26 

Presenter
Presentation Notes
“The interrelationship between oral and written language is illustrated in the table, using the distinction linguists make between receptive language (language that is heard, processed, and understood by an individual) and expressive language (language that is generated and produced by an individual). Appendix A p. 26Thus “oral language is primary and written language builds on it.”



Prewriting Drafting Revising 

Proofreading Publishing 

The Writing Process 

Presenter
Presentation Notes
Writing: Text types, responding to reading, and researchThe Standards acknowledge the fact that whereas some writing skills, such as the ability to plan, revise, edit, and publish, are applicable to many types of writing, other skills are more properly defined in terms of specific writing types: arguments, informative/explanatory texts, and narratives. Standard 9 stresses the importance of the writing-reading connection by requiring students to draw upon and write about evidence from literary and informational texts. Because of the centrality of writing to most forms of inquiry, research standards are prominently included in this strand, though skills important to research are infused throughout the document.PrewritingThinking About ItDraftingWrite it DownRevising or EditingMake it BetterProofreadingMake it CorrectPublishingShare it With Othershttp://www.edgalaxy.com/journal/2012/3/6/learn-the-writing-process-from-the-simpsons.html



TEACHING WRITING 
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Presenter
Presentation Notes
Focuses for teaching Writing at any grade levelUnderstand the writing processFocus on traits- use of picture booksForms of Writing- what is the purpose of the writing assignmentPrompts- what is the prompt asking me to write?



SMARTER BALANCED ASSESSMENT CLAIMS 

Presenter
Presentation Notes
“The Consortium is committed to using evidence-centered design (ECD) in the development of an assessment system. As a part of this design, Smarter Balanced established four “claims” regarding what students should know and be able to do to demonstrate readiness for college and career in the domain of ELA and literacy. The four claims are:Claim #1 – Students can read closely and analytically to comprehend a range of increasingly complex literary and informational texts. Claim #2 – Students can produce effective and well-grounded writing for a range of purposes and audiences. Claim #3 – Students can employ effective speaking and listening skills for a range of purposes and audiences. Claim #4 – Students can engage in research/inquiry to investigate topics, and to analyze, integrate, and present information. These evidence statements are articulated as “assessment targets.”



See p. 53 
http://www.smarterbalanced.org/wordpress/wp-
content/uploads/2012/05/TaskItemSpecifications/Englis
hLanguageArtsLiteracy/ELAGeneralItemandTaskSpecif
ications.pdf  

Presenter
Presentation Notes
Smarter Balanced English Language Arts Item and Task Specifications 48 Opinion-Argumentative Writing Analytic Rubrics The following pages contain the generic analytic opinion writing (grades 3-5) and argumentative writing (grade 6-11) rubrics. Student work will be scored according to a rubric. Targets 2, 4, and 7 will be completed as performance tasks and thus students will have up to 105 minutes in grades 3-8 and 120 minutes in high school. Rubrics for the opinion and argumentative prompts should • focus on the essence of the task addressed by the prompt; • address the requirements of a specific claim and target and should reflect the language used in the prompt; and • contain exemplar responses of student work for each score point. ELA General Item and Task Specification, April 13, 2012, p. 49, http://www.smarterbalanced.org/wordpress/wp-content/uploads/2012/05/TaskItemSpecifications/EnglishLanguageArtsLiteracy/ELAGeneralItemandTaskSpecifications.pdf
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HTTP://WWW.DOE.K12.DE.US/AAB/ENGLISH_LANGUA
GE_ARTS/ELA_ASSESSMENT_TOOLS.SHTML 
 

Presenter
Presentation Notes
The Delaware Department of Education has put forth writing training materials and rubrics.  The rubrics are per each grade level and address the three text types of the MCCS.  

http://www.doe.k12.de.us/aab/English_Language_Arts/ela_assessment_tools.shtml�
http://www.doe.k12.de.us/aab/English_Language_Arts/ela_assessment_tools.shtml�


MONTANA COMMON CORE 
 WRITING STANDARDS 

http://opi.mt.gov/Curriculum/MontCAS/Get
Ready.php#gpm1_3 
 

Presenter
Presentation Notes
The Office of Public Instruction has created an Excel workbook with the writing standards from CCR to grade 12.  Please use this as a resource.  You can find it by clicking the link, and scrolling down the page to Standards by Strand- All Grade.  Choose Writing Standards.

http://opi.mt.gov/Curriculum/MontCAS/GetReady.php�
http://opi.mt.gov/Curriculum/MontCAS/GetReady.php�


OUTCOMES 
- Explore the College and Career Readiness Anchor Standards 

for Writing K-12 and identify expectations for writing 
 
- Identify the three text types of writing in the MCCS 

• Argument 
• Informational/Expository Writing 
• Persuasion 

- Review exemplars of writing from Appendix C grades K-12 
- Assessment expectations and writing 
- Implementing writing and the MCCS 

Presenter
Presentation Notes
This webinar is part of a series for English Language Arts and Literacy in the Montana Common Core Standards.  In this webinar we will focus on the writing strand of the MCCS.  The beginning slides will take you through the College and Career Readiness Writing Anchor Standards, the three text types of writing in the MCCS, and finally we will explore the connections between the speaking and listening, language, and writing strands within the MCCS. Please familiarize yourself with Appendix A and C which can be found at  http://opi.mt.gov/Curriculum/MontCAS/GetReady.php#gpm1_3.



RESOURCES 
http://opi.mt.gov/MontanaCommonCoreStandards 
Appendix A- Common Core Standards 
Appendix B- Common Core Standards 
 
Cynthia Green 

English Language Arts Curriculum Specialist 

Office of Public Instruction 

cgreen4@mt.gov 
406-444-0729 

Presenter
Presentation Notes


http://opi.mt.gov/MontanaCommonCoreStandards�
mailto:cgreen4@mt.gov�
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Guide to MCCS Professional Development Materials 
 


Please be advised, in an effort to provide consistency, quality and ease of 
use of the Montana Common Core Standards professional development 
materials, in general-materials will be presented as a PDF document. 
Accompanying webinars may exist and should always be viewed in addition 
to reviewing the PDF to see how each delivery method provides great 
guidance and features. Although some of the nuances of the webinar may be 
missed, the PDF can package all documents together and give a concise yet 
full learning document. Features of the PDF document may include: 
 
 Where a PowerPoint is the main document (most professional 


development offered employs a PowerPoint presentation) a PDF of the 
presentation, along with supporting documents will present the 
materials 


 When a recorded webinar of the presentation is available; the PDF 
document will provide the link to the playback 


 Additional documents will be presented in the PDF as attachments, 
such as resource documents and lists of web resources 


 
Please see the below graphic to be sure you’re getting the most out of the 
PowerPoint PDF professional development resources. 
 







Graphical key to the MCCS professional development PDFs: 
 


 
 


PowerPoints will be 
presented as PDFs 


Speaker notes from PowerPoints 
may be viewed by hovering or 
double-clicking on the Notes 
icon.  


The attachments area of the PDF will be 
a rich area for resources. For example, in 
this MCCS Text Complexity PDF the vital 
documents Appendix A and Appendix B 
are served up!  
Also, PowerPoint files (so the slides could 
be presented ad hoc); a document that 
provides the webinar link (so the 
playback could be accessed), etc. 







Contacts: 
Jean Howard 
Mathematics Curriculum Specialist 
(406) 444-0706; jhoward@mt.gov  
Cynthia Green 
English Language Arts Curriculum Specialist 
(406) 444-0729; cgreen4@mt.gov  
Judy Snow 
State Assessment Director 


(406) 444-3656; jsnow@mt.gov 
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Outcomes

Explore the College and Career Readiness Anchor Standards for Writing K-12 and identify expectations for writing



Identify the three text types of writing in the MCCS

Argument

Informational/Expository Writing

Persuasion

Review exemplars of writing from Appendix C grades K-12

Assessment expectations and writing

Implementing writing and the MCCS













This webinar is part of a series for English Language Arts and Literacy in the Montana Common Core Standards.  In this webinar we will focus on the writing strand of the MCCS.  The beginning slides will take you through the College and Career Readiness Writing Anchor Standards, the three text types of writing in the MCCS, and finally we will explore the connections between the speaking and listening, language, and writing strands within the MCCS. Please familiarize yourself with Appendix A and C which can be found at  http://opi.mt.gov/Curriculum/MontCAS/GetReady.php#gpm1_3.
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Students Who are College and Career Ready 
in Reading, Writing, Speaking, Listening, and Language


They demonstrate independence.

They build strong content knowledge

They respond to the varying demands of audience, task, purpose, and discipline.

They comprehend as well as critique.

They value evidence.

They use technology and digital media strategically and capably.

They come to understand other perspectives and cultures.



MCCS p. 8













The Montana Common Core Standards for English Language Arts and Literacy in History/Social Studies, Science and Technical Subjects expects that all students finish high school college and career ready.  At each grade level students are on a path toward college and career readiness.  



Students who are college and career ready:
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CCR Anchor Standards – Writing K-12





MCCS p. 20

Strand

Topic

Standard









This slide shares the college and career readiness standards for writing grades K-12.  This can be found on page 20 of the MCCS.  



The CCR anchor standards are the strand.



The CCR anchor standards for writing  as well as K-12 grade level standards for writing include four topics”

Text Types and Purposes which is shared in the slide.

Production and Distribution of writing

Research to Build and Present Knowledge

Range of Writing



The standard itself is always numbered.  



Each strand of the standards, reading, writing, speaking and listening, and language have college and career readiness anchor standards.  Each standard at grade level per strand aligns directly with the college and career readiness anchor standards. The CCR and grade-specific standards are necessary complements—the former providing broad standards, the latter providing additional specificity—that together define the skills and understandings that all students must demonstrate.



Please notice the three genres of writing listed within the first three standards for CCR for writing, arguments, informative/explanatory, and narratives.
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Writing & the Montana Common Core standards

Note on range and content of student writing



	“To build a foundation for college and career readiness, students need to learn to use writing as a way of offering and supporting opinions, demonstrating understanding of the subjects they are studying, and conveying real and imagined experiences and events. They learn to appreciate that a key purpose of writing is to communicate clearly to an external, sometimes unfamiliar audience, and they begin to adapt the form and content of their writing to accomplish a particular task and purpose. They develop the capacity to build knowledge on a subject through research projects and to respond analytically to literary and informational sources. To meet these goals, students must devote significant time and effort to writing, producing numerous pieces over short and extended time frames throughout the year.”

MCCS p. 20
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K-12 Writing 
the Montana Common Core Standards



MCCS p. 5











The Montana Common Core Standards assumes we have been writing with an emphasis on narrative writing.  The NAEP- National Assessment of Educational Progress has set forth  a writing framework delineating the percentage of writing for each mode.



Notice that in 12th grade students focus more on persuasive and expository writing.
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 Persuasion


    When writing to persuade, writers employ a variety of persuasive strategies. One common strategy is an appeal to the credibility, character, or authority of the writer (or speaker). When writers establish that they are knowledgeable and trustworthy, audiences are more likely to believe what they say. Another is an appeal to the audience’s self-interest, sense of identity, or emotions, any of which can sway an audience. 

      



     



Appendix A p. 24











Persuasive writing is a mode of writing.



 When writing to persuade, writers employ a variety of persuasive strategies. One common strategy is an appeal to the credibility, character, or authority of the writer (or speaker). When writers establish that they are knowledgeable and trustworthy, audiences are more likely to believe what they say. Another is an appeal to the audience’s self-interest, sense of identity, or emotions, any of which can sway an audience. 



To persuade is to establish yourself as creditable to your audience, evoke emotions.



Argument utilizes claims and proofs are reasonable.  Not evoking emotions.
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Argument

   A logical argument convinces the audience because of the perceived merit and reasonableness of the claims and proofs offered rather than either the emotions the writing evokes in the audience or the character or credentials of the writer.

Appendix A p. 24
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Appendix C p. 13



W.K.1









Appendix C p. 6 CCSS



Annotation

The writer of this piece

• tells the reader the name of the book (in the title of the paper).

o My fabit (favorite) Book is do you Want to be my FRIEND

• states an opinion or preference about the book.

o . . . my fait (favorite) pot (part) is the hos (horse)



MCCS Writing Standards- Kindergarten

W.K.1 1. Use a combination of drawing, dictating, and writing to compose opinion pieces in which they tell a reader the topic or the name of the book they are writing about and state an opinion or preference about the topic or book (e.g., My favorite book is . . .). 
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Appendix C p. 25



W.4.1a

W.4.1c

W.4.1b

W.4.1d

W.4.5









Annotation

The writer of this piece

W.4.1a- Introduces a topic clearly, states an opinion, and creates an organizational structure in which

related ideas are grouped to support the writer’s purpose. 

o We have a problem. The wildlife here in __________ is very limited. There is not a lot of

opportunity to learn about conservation and wildlife preservation. If we took a field trip

to __________ our problem would be solved. __________, __________, __________ and

I would like to take our class for a great learning experience.

W.4.1b- Provides reasons that are supported by facts and details.

o If we went on a field trip, we will learn about the wildlife from around the world and

how __________ provides a natural habitat for them to live and breed. This information

would help us to understand the importance of science in our day to day life. We would

use math to make a budget and figure out a way to earn money . . . We will learn how to

make a schedule with target dates . . . The preparation of the study guide will require lots

of research and organization of information.

W.4.1c -Links opinion and reasons using words and phrases.

o The first thing to do . . . Next . . . Now, you are asking . . . Besides the fact . . .

W.4.1d- Provides a concluding section related to the opinion presented.

o The final paragraph details possible objections to the field trip and argues against each

one:

Now, you are asking why should I approve a trip to __________?. . . Besides the fact

that the project planning, fund raising, budgeting and reporting will provide an excellent

learning opportunity, it will provide education. It will also provide awareness of wildlife

and the importance of conservation.

W.4.5- Demonstrates exemplary command of the conventions of standard written English.

o This piece has been edited by student response groups as well as by adults, so it is

nearly flawless in terms of observing the conventions of standard written English.
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Appendix C, excerpt p. 57 

W.9-10.1a











Note- This is the first paragraph of an ninth grade argumentative paper.  Please see appendix C pgs. 57-59 for the rest of the exemplar.  



What we can see from the first paragraph is that this student accomplishes writing standard 1a for the 9-10 grade band.  You can use the notes on 59 to reflect on the rest of the passage and determine where and how the student is meeting other writing standards.  



Annotation

The writer of this piece

• introduces a precise claim and distinguishes the claim from (implied) alternate or opposing

claims.

o . . . it is clear that the movie, The Boy in the Striped Pajamas (Mark Herman, 2008) is not

nearly as good as the novel of the same title.

• develops the claim and counterclaims fairly, supplying evidence for each while pointing out

the strengths and limitations of both in a manner that anticipates the audience’s need for

information about the book.

o Reason: In the movie, she [the mother] is unrealistically portrayed as an honest woman with

good moral values . . . she is a far more sinister character in the book . . .

o Evidence: . . . one of the reasons he [Bruno] dislikes Lieutenant Kotler is that, “ . . . he was

always in the living room with Mother and making jokes with her, and Mother laughed at his

jokes more than she laughed at Father’s” (162) . . . Bruno’s mother finds the young lieutenant

and says, “Oh Kurt, precious, you’re still here . . . I have a little free time now if—Oh! she said,

noticing Bruno standing there. ‘Bruno! What are you doing here?’”(166). . . . Bruno’s mother

is also an alcoholic, and, “Bruno worried for her health because he’d never known anyone to

need quite so many medicinal sherries” (188)

o Reason: . . . it is the book’s theme that accurately states the author’s message . . . the book’s

theme has a deeper meaning . . . The book’s theme of long lasting friendship gives purpose

to the story . . .

o Evidence: The movie ends with a race against time as Bruno’s family searches for him in

the camp, trying to find him before he is killed. They are too late, as Bruno and Shmuel die

together like so many other anonymous children during the Holocaust . . . [In the book] As

Bruno and Shmuel are standing together in the chamber, “ . . . the room went very dark, and

in the chaos that followed, Bruno found that he was still holding Shmuel’s hand in his own

and nothing in the world would have persuaded him to let it go” (242).

• uses words, phrases and clauses to link the major sections of the text, create cohesion, and

clarify the relationships between claim and reasons, between reasons and evidence, and

between claims and (implied) counterclaims.

o In the movie . . . In contrast . . . Though Bruno is too young . . . Further examples of her

abysmal character . . . Throughout the story, it also becomes apparent . . . In the final

climactic scene . . . because, unbeknownst to Bruno . . . A profound example of this . . .

Based on the analysis . . .

• establishes and maintains a formal style and objective tone.

o John Boyne’s story, The Boy in the Striped Pajamas, tells the tale of an incredible friendship

between two eight-year old boys during the Holocaust. . . . Characterization is very important

to a story and influences how a person interprets the novel or movie, and one important way

that the book differs from the movie is how Bruno’s mother is characterized . . . In some ways

the book and the movie have similar aspects, and one of these aspects is how irony is used

to emphasize Bruno’s innocence and to greatly emphasize the tragic mood of the story . . .

• provides a concluding section that follows from and supports the argument presented.

o Based on the analysis of supporting characters, irony, and themes of John Boyne’s The Boy

in the Striped Pajamas and the movie, it can be concluded that the book is far superior to

the movie. Though Bruno’s mother is a dishonest woman in the book, her bad character

is more realistic for the time when compared to the mother in the movie who is horrified

by Auschwitz. John Boyne uses many examples of irony in the book to emphasize Bruno’s

innocence and to magnify the tragedy of his death. Unlike the movie the irony in the book

leads the reader to ponder on the barbarity of the German leaders during the Holocaust. The

book’s theme of long lasting friendship gives purpose to the story, while the movie’s theme

of the cruelty of concentration camps does not lead the viewer to delve deeper into the story.

It is necessary for the person to read this book in order to understand the true message of

friendship and cooperation in the story, a message that a person who had only seen the movie

could not even begin to grasp.

• demonstrates exemplary command of the conventions of standard written English.



Pgs. 58-59 appendix c
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   The Standards place special emphasis on writing logical arguments as a particularly important form of college- and career-ready writing.

Appendix A p. 24











Writing an argumentative paper differs from writing a persuasive paper.
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Informational/Explanatory Writing


    Informational/explanatory writing conveys information accurately. This kind of writing serves one or more closely related purposes: 

to increase readers’ knowledge of a subject, 

to help readers better understand a procedure or process

to provide readers with an enhanced comprehension of a concept. 



    To produce this kind of writing, students draw from what they already know and from primary and secondary sources. 

Appendix A p. 23















W.5.2a

W.5.2c

W.5.2b









Annotation

The writer of this piece

W.5.2a • Introduces the topic clearly, provides a general observation and focus, and groups related information logically.

o Roald Dahl is a very interesting author to me. That’s because he knows what a kid wants

to hear.

W.5.2b• Develops the topic with facts, definitions, concrete details, quotations, or other information and examples related to the topic.

o He is the only author that I know that makes up interesting words like Inkland, fizz

wizard, and gobble funking.

o Roald Dahl uses a lot of similes. Some similes that he used that I like are: Up he shot

again like a bullet in the barrel of a gun. And my favorite is: They were like a chorus of

dentists’ drills all grinding away together.

o In all of Roald Dahl’s books, I have noticed that the plot or the main problem of the story

is either someone killing someone else, or a kid having a bad life.

W.5.2c• Links ideas within and across categories of information using words, phrases, and clauses.

o The Witches is the book that I am reading right now, and it is like The BFG, another book that is by Roald Dahl. They are alike because . . .

• uses precise language and domain-specific vocabulary to inform about or explain the topic.

o Roald Dahl uses a lot of similes.

o I have noticed that the plot or the main problem of the story . . .

o All the characters . . .

W.5.5• Demonstrates good command of the conventions of standard written English (with occasional errors that do not interfere materially with the underlying message).
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Narrative Writing

   Narrative writing conveys experience, either real or imaginary, and uses time as its deep structure. It can be used for many purposes, such as to inform, instruct, persuade, or entertain. 

Appendix A p. 23













Appendix C p. 17



W.2.8

W.2.3









Annotation

The writer of this piece

W.2.3• Establishes a situation in time and place appropriate for what is to come.

o I recall one winter night. I was four. My sister and I were running down the hall and

something happend.

• recounts a well-elaborated sequence of events using temporal words to signal event order.

o My sister and I were running down the hall and something happend. . . . But not only did I

cry . . . Then it felt funny. Then plop! There it was lying in my hand.

• includes details to describe actions, thoughts, and feelings.

o Boy! did we cry.

o Then it felt funny.

o So I ran down the hall, like I wasen’t supposed to, and showed my mom and dad

• provides a sense of closure.

o They were suprised because when they lost teeth the only thing they got is 50¢.

• demonstrates growing command of the conventions of standard written English.

o This piece illustrates the writer’s largely consistent use of beginning-of-sentence

capitalization and end-of-sentence punctuation (both periods and exclamation

points). The pronoun I is also capitalized consistently, and almost all the words are

spelled correctly. The writer sets off a parenthetical element with commas and uses an

apostrophe correctly.



MCCS Writing Standards: 2nd Grade

W.2.3  Write narratives in which they recount a well-elaborated event or short sequence of events, include details to describe actions, thoughts, and feelings, use temporal words to signal event order, and provide a sense of closure. 

W.2.8  Recall information from experiences or gather information from provided sources to answer a question. Include sources by and about American Indians. 
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W.8.3

W.8.3a











Annotation- See full except p. 52-56 Appendix C

The writer of this piece

W.8.3• engages and orients the reader by establishing a context and point of view, and introducing a narrator and characters.

o The writer engages the reader by entering immediately into the story line and orients

the reader by skillfully backfilling information about the setting (the old chair squeaking;

that shabby old porch) and the narrator’s experiences with Miss Sadie (bringing Miss

Sadie cookies, listening to her stories, listening to her sing old negro hymns).

W.8.3a• organizes an event sequence that unfolds naturally and logically.

o The writer begins in the present, when Miss Sadie no longer sits in her rocking chair,

then—appropriately for a narrator engaged in reflection—

creates an image with specific

details of Miss Sadie as she was in the past (every sway of her big brown body . . . her

gray hair pulled back in that awful, yellow banana clip).

W.8.3b• uses narrative techniques, such as dialogue, pacing, and description, to develop experiences, events, and characters.

o Reflection: My friends would tease me for spending the whole summer with Sadie

Johnson, “The cookoo of Connecticut,” they called her. But I’m so very glad I did. She

taught me then, to not care what other people thought. I learned that I could be friends

with someone generations apart from my own . . . Then, I didn’t realize or comprehend,

how someone so special to you could forget your own existence when you’d shared a

summer so special and vivid in your mind.

o Dialogue: I rang her bell. The door cracked open and the women adjusted her glasses.

“May I help you?”

“Miss Sadie, it’s me, Melissa.”

“I–I,” she’d stuttered. “I don’t remember,” she said and shut the door.

o Tension: I heard crying. I rang the door again and she screamed, “Please leave!” in a

scared, confused voice.

o Reporting internal thoughts and reactions: “Whattaya want with that old, fat, Black lady,

any ways?” . . . As the woman, a daughter maybe, spoke, my heart broke.

W.8.3c• uses a variety of transition words, phrases, and clauses to convey sequence, signal shifts from one time frame or setting to another, and show the relationships among experiences and events.

o no longer . . . still . . . used to . . . I miss the days . . . once . . . then . . . Today . . .

W.8.3d• uses precise words and phrases, relevant descriptive details, and sensory language to capture the action and convey experiences and events.

o The old chair squeaking with every sway of her big, brown body.

o Her summer dresses stained from cooking. I smell her sweet smelling kitchen.

o . . . her soulful, blaring voice . . .

o . . . the twirling, autumn leaves.

o The door cracked open . . .

o “I–I,” she’d stuttered.

W.8.3e• provides a conclusion that follows from and reflects on the narrated experiences or events.

o In the conclusion, the writer returns to the image in the beginning of the narrative (Miss

Sadie no longer sits in her rocking chair on her porch on summer days. But I still can see

her) to reflect on the importance of memories (I’m glad that I can still see her).
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Creative Writing Beyond Narrative

   The narrative category does not include all of the possible forms of creative writing, such as many types of poetry. The Standards leave the inclusion and evaluation of other such forms to teacher discretion.

Appendix A  p. 23











MCCS Standards Strands

College and Career Readiness Anchor Standards













Consider the strands of the MCCS ELA and literacy in this order:  listening, speaking, language, reading, and writing.  



How do the strands of the MCCS in ELA and literacy relate to each other, specifically when we consider writing?



Speaking and listening have a special role specifically in K-5 literacy.  



The Standards take a hybrid approach to matters of conventions, knowledge of language, and vocabulary.











Why think about the standard strands in this order?  (Especially for our youngest learners.)
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Listening





Speaking





Language





Reading





Writing

















Speaking and Listening



Appendix  A  p. 26













“The interrelationship between oral and written language is illustrated in the table, using the distinction linguists make between receptive language (language that is heard, processed, and understood by an individual) and expressive language (language that is generated and produced by an individual). Appendix A p. 26



Thus “oral language is primary and written language builds on it.”
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The Writing Process











Writing: Text types, responding to reading, and research

The Standards acknowledge the fact that whereas some writing skills, such as the ability to plan, revise, edit, and publish, are applicable to many types of writing, other skills are more properly defined in terms of specific writing types: arguments, informative/explanatory texts, and narratives. Standard 9 stresses the importance of the writing-reading connection by requiring students to draw upon and write about evidence from literary and informational texts. Because of the centrality of writing to most forms of inquiry, research standards are prominently included in this strand, though skills important to research are infused throughout the document.



Prewriting

Thinking About It



Drafting

Write it Down



Revising or Editing

Make it Better



Proofreading

Make it Correct



Publishing

Share it With Others







http://www.edgalaxy.com/journal/2012/3/6/learn-the-writing-process-from-the-simpsons.html
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Prewriting





Drafting





Revising





Proofreading





Publishing

































Teaching Writing











Focuses for teaching Writing at any grade level



Understand the writing process

Focus on traits- use of picture books

Forms of Writing- what is the purpose of the writing assignment

Prompts- what is the prompt asking me to write?
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Writing Process





Prewrite

Draft

Revise

Proofread

Publish





Traits





Ideas

Organization

Word Choice

Sentence Fluency

Voice

Conventions





Forms and Prompts





Narrative

Persuasive

Argumentative

Expository

























SMARTER Balanced assessment claims













“The Consortium is committed to using evidence-centered design (ECD) in the development of an assessment system. As a part of this design, Smarter Balanced established four “claims” regarding what students should know and be able to do to demonstrate readiness for college and career in the domain of ELA and literacy. The four claims are:



Claim #1 – Students can read closely and analytically to comprehend a range of increasingly complex literary and informational texts. 

Claim #2 – Students can produce effective and well-grounded writing for a range of purposes and audiences. 

Claim #3 – Students can employ effective speaking and listening skills for a range of purposes and audiences. 

Claim #4 – Students can engage in research/inquiry to investigate topics, and to analyze, integrate, and present information. 



These evidence statements are articulated as “assessment targets.”
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See p. 53

http://www.smarterbalanced.org/wordpress/wp-content/uploads/2012/05/TaskItemSpecifications/EnglishLanguageArtsLiteracy/ELAGeneralItemandTaskSpecifications.pdf 









Smarter Balanced English Language Arts Item and Task Specifications 48 Opinion-Argumentative Writing Analytic Rubrics 

The following pages contain the generic analytic opinion writing (grades 3-5) and argumentative writing (grade 6-11) rubrics. Student work will be scored according to a rubric. Targets 2, 4, and 7 will be completed as performance tasks and thus students will have up to 105 minutes in grades 3-8 and 120 minutes in high school. Rubrics for the opinion and argumentative prompts should 

• focus on the essence of the task addressed by the prompt; 

• address the requirements of a specific claim and target and should reflect the language used in the prompt; and 

• contain exemplar responses of student work for each score point. 

ELA General Item and Task Specification, April 13, 2012, p. 49, http://www.smarterbalanced.org/wordpress/wp-content/uploads/2012/05/TaskItemSpecifications/EnglishLanguageArtsLiteracy/ELAGeneralItemandTaskSpecifications.pdf
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http://www.doe.k12.de.us/aab/English_Language_Arts/ela_assessment_tools.shtml












The Delaware Department of Education has put forth writing training materials and rubrics.  The rubrics are per each grade level and address the three text types of the MCCS.  
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Montana Common Core
 Writing Standards

http://opi.mt.gov/Curriculum/MontCAS/GetReady.php#gpm1_3















The Office of Public Instruction has created an Excel workbook with the writing standards from CCR to grade 12.  Please use this as a resource.  You can find it by clicking the link, and scrolling down the page to Standards by Strand- All Grade.  Choose Writing Standards.
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Outcomes

Explore the College and Career Readiness Anchor Standards for Writing K-12 and identify expectations for writing



Identify the three text types of writing in the MCCS

Argument

Informational/Expository Writing

Persuasion

Review exemplars of writing from Appendix C grades K-12

Assessment expectations and writing

Implementing writing and the MCCS













This webinar is part of a series for English Language Arts and Literacy in the Montana Common Core Standards.  In this webinar we will focus on the writing strand of the MCCS.  The beginning slides will take you through the College and Career Readiness Writing Anchor Standards, the three text types of writing in the MCCS, and finally we will explore the connections between the speaking and listening, language, and writing strands within the MCCS. Please familiarize yourself with Appendix A and C which can be found at  http://opi.mt.gov/Curriculum/MontCAS/GetReady.php#gpm1_3.
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Resources

http://opi.mt.gov/MontanaCommonCoreStandards

Appendix A- Common Core Standards

Appendix B- Common Core Standards



Cynthia Green

English Language Arts Curriculum Specialist

Office of Public Instruction

cgreen4@mt.gov

406-444-0729
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Please click here to view MCCS Writing as a 
webinar! 
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